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I 
WHAT YOUNG AMERICA CAN 
READ 
The books our young people read, we be- 
lieve, influence them as subtly as the friends 
with whom they associate. But do we as 
teachers realize what stuff is being published 
in the magazines most widely read by these 
young people? This question was raised re- 
cently by our librarian, and it is the purpose 
of this paper to tell concretely of efforts being 
made to meet this influence of the cheap 
magazine. We must, as I have here at- 
tempted to show, interest our students in the 
things we would have them read, the things 
that present life sanely, beautifully, and there- 
fore inspiringly. 
We all, I am sure, have tried explaining 
to our pupils the beauties of the books we 
recommend; we have all started them off 
with glowing accounts of the story, telling 
them just enough to awaken their interest; 
have seen them try eagerly to get the book, 
and then, alas! have noticed their enthusi- 
asm wane and, in many cases, have had them 
come back with excuses. The frank say. 
"Oh, it's all right when you tell it, but read- 
ing it is too slow!"; the more persevering, 
"Yes, I have finished it,"—this accompanied 
by a very audible sigh of relief; the elect, and 
thank goodness there are some of these, "It 
is just fine." I had one experience in this 
connection that I shall never forget. Bill 
was one of the brightest, most conscientious 
boys I have ever taught. That year David 
Copperfield was required. He began read- 
ing, but after a little while came to ask 
whether he might not substitute something 
else. I was rigid; so he plowed his way 
through the fortunes of David. Several 
weeks later, when I was visiting his house, 
his father told me how my young friend had 
perseveringly read every word of the story 
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and then at last, having come to the end, had 
closed the book with a bang, and giving ex- 
pression to his feelings, had pitched it clear 
across the room exclaiming, "By Jinks, I'm 
glad that's over." This is not teaching ap- 
preciation of good literature, is it? 
No doubt we all feel that we meet with 
greater success in classroom interpretations. 
There, we are sure that some of our pupils 
enjoy thoroughly the things we study with 
them; but isn't it true that many "take" 
them as they would a dose of medicine, re- 
marking after the taking with an air of sur- 
prised relief, "Why, not so bad after all"? 
So, while this phase of our work is more ef- 
fective than the other, it is hardly adequate. 
It does, of course, give the pupils that gen- 
eral background which aids considerably in 
the understanding of literature, but it does 
not go far enough. Perhaps I am pessimis- 
tic, but has our English teaching really at- 
tained its aim even though our children do 
read and enjoy the good things we give them 
in class and do make heroic efforts to like the 
the things we encourage them to read for 
credit, if, when left to their own devices, 
they go to the public library and fairly devour 
the books of McCutcheon, and Harold Bel! 
Wright, Zane Gray, James Oliver Curwood 
and others too numerous to mention? Can- 
didly, I can not feel that it has. To be 
really effective our teaching should not only 
inspire during the time of presentation, but 
should develop in our pupils, very gradually 
perhaps, but very surely, the appreciation of 
the worth-while things in our literature. 
And so I come back to my subject: Shall 
I, with an air of finality, point to rows and 
rows of works that have been recommended 
for years to the eager minds of the youth of 
our land and say, "Here are the books our 
children can read"? Indeed, I know they 
can, but the question "Will they?" looms up 
so large and dark, that I am forced regret- 
fully to conclude that they will not. Of 
course there are a few exceptions, but here 
again we must reluctantly admit that even 
these do so with varying motives. And who 
will say that the approving smile of the 
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is the least of these? 
How shall I get my pupils to select 
without my advice, without any incentive bur 
the pure joy of reading, the things which 
present life truly, the things which inspire, 
which somehow govern their decisions and 
thus make for character; and what books are 
being published now that will serve these 
ends? For it has been my experience that 
our pupils are just as eager for the "latest" 
as their elders. Now, if I am to be at all 
successful in solving this problem, I realize 
that first of all I must try to get my pupils' 
point of view. 
As I stop to consider, I remember that 
the excitement of our modern life is hardly 
conducive to the eager reading of the story 
most generously interspersed with long ex- 
planatory and descriptive passages. A very 
important element in this life is the moving 
picture theatre. Does it, with its blood and 
thunder, its melodrama and unrestrained 
show of emotion, prepare the minds of our 
children for an appreciation of the kind of 
literature that we would have them enjoy, 
the kind that depicts life truly, therefore not 
always happily, but with spiritual insight? 
The question .seems unnecessary, does it not? 
Again, what is it we grown-ups are read- 
ing these days? In answer to this you may 
say as the proverbial parent has through time 
immemorial, "That's quite a different mat- 
ter. When I was young " 
You read Dickens, Scott—in fact, all the 
elect, and fairly revelled in them. Yes, I 
know, but before condemning the children 
of the present day, let us remember that cir- 
cumstances alter cases. Were our young 
days spent in times as stirring as those of our 
pupils, with a World War shaking the very 
foundations of the earth, with events of vital 
importance coming from the press in the 
form of interesting stories that gripped not 
only the minds but the hearts of the boy and 
girl whose father and brother were on the 
fighting line ? And isn't it reasonable to con- 
clude that, in addition, the constant exposure 
of mind and heart to the excitement of the 
film world thoroughly unfits the growing 
boy and girl, with keen sensibilities, with 
eagerness to know and enter into the experi- 
ences of life, thoroughly unfits them, I say, 
for the slower, saner, more thoughtful liter- 
ature we would have them enjoy Per- 
sonally, I feel that it is almost impossible to 
make any progress whatsoever, unless we 
come down from our lofty pedestals, and 
without for a moment losing sight of our ul- 
timate aim, lead them tactfully, gradually, 
from the cheap things in which they revel ro 
the beeter—the light, wholesome story—and 
so, on and on until we succeed in getting just 
a glimmer of appreciation for the very best. 
Above all, let us not condemn utterly the 
stories they delight in, but let us try, instead, 
to discover the thing which fascinates them, 
admit it frankly then, having shown that 
sympathetic interest which our children are 
so quick to feel, let us point out some of the 
weaknesses which detract from the worth of 
the book. 
And isn't it necessary, if we wish our 
pupils to distinguish between the second rate 
and the worthwhile, to provide them with 
guiding principles to apply in judging a 
book? Of course I realize that we all do 
this in discussing the works we study with 
them in the classroom. But somehow I feel 
that a great many of our children draw a 
distinct line between the "things 1 must 
read" and the "things I like to read." Now, 
it is the latter that I am stressing in this 
papeir. It is their voluntary reading that 
we must influence and in order really to train 
them to find weaknesses for themselves, we 
must help them apply principles of judgment 
to the popular favorites. 
Since all this would be very vague unless 
I made some definite suggestions, I am going 
to attempt a few of these. 
Shuman, in his volume entitled How to 
Judge a Book, gives some principles which 
I believe our pupils can learn to understand 
and apply. From his long discussion of the 
subject I have selected a few which I have 
found helpful: Does the book leave with you 
a wholesome feeling? A fine feeling? Docs 
it present characters that are interesting and 
worthy of acquaintance? Do the hero and 
the heroine seem real? Do they act in the 
different situations of the story as that kind 
of character would naturally act in such situ- 
ations? Is there a restraint in the show of 
feeling, or are there scenes where these feel- 
ings are exaggerated and displayed unduly? 
Finally, does the book sanction what it good, 
true, and beautiful; does it denounce what 
is vulgar and wicked? 
I said, if you remember, that I thought 
they could learn to understand and apply 
these principles, although it is often a very 
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slow process. Recently, after carefully ex- 
plaining the difference between a wholesome 
and a fine feeling and getting very glib re- 
sponses regarding true qualities, I was for- 
cibly convinced that some of my pupils were 
still at sea. I had recommended to an 
eleventh grade class John Buchan's Green- 
mantle, a stirring spy story filled with fine 
idealism. I found that a number had read 
it, so I put the question, "Did it leave a fine 
feeling?" One lad persisted that it did not 
and, growing indignant, I rehearsed with him 
some of the fine situations in the story, par- 
ticularly the one when, at the close of the 
book, the three heroes, feeling that they have 
been trapped, discuss with great satisfaction 
the worthwhileness of their job. Without 
melodrama, but with the quiet simplicity of 
brave men who have 'lost themselves in a 
great cause, they express the satisfaction of 
having had a great opportunity for service 
and of having succeeded in performing that 
service. I asked such questions as: Who 
were the men? What were they doing? 
Why? How were they doing it? Can any- 
thing be finer than to face death bravely, nay 
smilingly, for the sake of a cause in which 
you believe with your whole heart and soul' 
I am afraid I waxed very elequent in my in- 
dignation and remember yet the surprised, 
touched face of my boy as he looked up and 
said, "Oh, Yes, I see it does." And I think 
we all did, although to this day I am won- 
dering what idea that particular youngster 
had of fine feelings. 
Another important point on which I thinx 
they need enlightenment and which I find 
difficult to make clear, is the difference be- 
tween real sentiment and the sentimentafity 
of the cheap novel. For this purpose I wel- 
come van Dyke's essay on Lover and Land- 
scapes, reading to my classes with great em- 
phasis the passage: "The truth is that love, 
considered merely as the preference of one 
person for another of the opposite sex, is not 
the greatest thing in the world and becomes 
great only when it leads on, as it often does, 
to heroism, self-sacrifice, and fidelity." If 
this were followed by a discussion of this 
point in connection with books they have 
read, it might help them to see our point. 
To this I always give time ungrudgingly, for 
it seems to me one of the most serious points 
with which we deal. In this connection it 
might be well also to take up seriously with 
a class, "What Constitutes a Great Love 
Story?" It is to my mind time well spent, 
provided we discuss the subject frankly and 
sympathetically, illustrating freely from the 
great love stories of literature and subjecting 
one of their, required books, Lorna Doone for 
example, to this standard. Right here we 
have a fine chance for examining the love 
element, comparing its portrayal in the books 
we recommend with its treatment in some 
of the popular favorites. We may admit the 
fascination of the country of the Purple Sage 
as presented by Grey before we point out to 
them in that same book the unrestrained, 
fairly maudlin, display of feeling which 
makes it unwholesome. A little, light story 
by Lynde, entitled Stranded in A ready, af- 
fords, it seems to me, a chance to show the 
difference between the sentimentality of the 
former and that finely restrained sentiment in 
the latter, which we are so anxious to have 
our children understand and feel. This story 
is a particularly valuable illustration in this 
connection, just because it is a very light, but 
wholesome story. You may feel that I am 
stressing this second point of mine unneces- 
sarily, but I cannot agree with those who say 
that the love scenes pass right over the heads 
of high school students. On the contrary, 1 
think they are the scenes that our children, 
particularly those of the eleventh and twefth 
years, are most keen about. 
One of the most hopeful facts in the 
whole situation is, it seems to me, that for 
the most part, our boys and girls are quick to 
recognize what is real and true. And so, A 
the beauty and truth of the good things in 
literature can be vividly impressed upon them, 
1 think we shall make some progress in the 
accomplishment of our ultimate aim. And 
how can it be done more effectively than 
through the use of the drama? I have al- 
ways felt this, but my experience this year has 
greatly strengthened this belief. In helping 
students map out their program for a Senior 
Literary Club, I found a strong preference 
for plays and modern fiction. Finally it- 
was decided to alternate, giving at one meet- 
ing the book review of some interesting late 
book that I thought they would enjoy, and 
at the next a good one-act play. This plan 
met with general approval, so we began with 
a book report of Buchan's The Path of the 
King. This was successful, for I think it 
is simply impossible for an intelligent Ameri- 
can boy or girl to resist the appeal of that 
closing chapter on Lincoln. Then Lady 
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Gregory's The Spreading of the News was 
read and acted with fine spirit and thorough- 
ly enjoyed. After this the universal cry was 
"The play's the thing", and even book re- 
ports took the, form of dramatizations. A 
program of scenes from Barrie was followed 
by his play, The Old Lady Shows Her 
Medals. By this time 1 became convinced 
that our programs this year would consist 
mainly of one-act plays, and that the book 
reports would, have to be brought in incident- 
ally! I was determined to give them what 
they wanted, insisting only that the plays they 
chose be good. In my search for suitable 
plays with a real appeal, I have come across 
many interesting things. One of these was 
a book by Alike Minnie Hents, entitled 
The Children's Educational Theatre, which 
gives an account of a seven years' experiment 
of the entertainment department of the Edu- 
cational Alliance in New York City, operat- 
ed with the purpose of Americanizing the 
Russian and Polish immigrants who peopled 
that section of the city. It is a fascinating 
book and there is the temptation to quote, 
but my paper is already too long, so 1 must 
refrain. But to go back to my subject. In 
addition to the plays already mentioned we 
succeeded in interesting this group, which is 
of course a good group, in Dunsany's The 
Night at the Inn; Listening by Redhead 
Froome, published in Poet Lore; The Rose 
by Mary McMillan; The Valiant by Hol- 
worthy Hall, published in McClure's for 
March, 1922; The Ghost Story by Tark- 
ington, in The Ladies Home Journal, 
March, 1922. In addition, we are contem- 
plating Alisons Lad by Dix, The Maker of 
Dreams by Oliphant Down, Beauty and the 
Jacobin by Tarkington, and a delightful non- 
sense play entitled The Knave of Hearts by 
Louise Saunders, published in a new volume 
entitled The Atlantic Book of Modern Plays. 
This may seem a very ambitious list for 
high school use. I admit that it is, but while 
I do allow my group to attempt dramatic 
presentations of the plays, I insist that I am 
not teaching dramatics but am merely at- 
tempting, through the good one-act play, to 
teach the appreciation of good literature, be- 
lieving with most educators that "as the 
twig of imagination is bent, so the tree of 
sentiment is inclined, and that a thrill of re- 
sponse to true and healthy sentiment is the 
first requisite for character growth and de- 
velopment." 
Just a word as to method of procedure. 
The students work in groups with a chair- 
man at the head. A play is given over to 
the chairman to be read and approved. If 
he likes it, he chooses his cast and that group 
begins work- I try to read the play with 
them for the first time, helping each to un- 
derstand the character he has undertaken to 
represent but not suggesting action and ges- 
tures. During the week before their perfor- 
mance at the club, I work with them. The 
plays are given out a long time before the 
date of performance. Although I do not in- 
sist on memorizing lines. I find that they al- 
ways do, foC the spirit of friendly rivalry has 
developed, which proves a wonderful incen- 
tive for creditable work. The policy is 
not only to avoid the "star system", but to 
give everybody a chance at some time or other 
to appear in a play if he so desires. 
The greatest satisfaction in work of this 
kind is to notice shy boys and girls come out, 
to see them lose their self-consciousness in 
their joy at proving to themselves and to 
their classmates that they, too, can do things; 
to observe growing up in the individual the 
desire to do well and faithfully his share in 
making the play a success. This is particu- 
larly satisfactory in those assigned to small 
parts. Best of all, however, is it to see de- 
veloping through the play a better appreci- 
ation of literature in general. Of course, to 
accomplish anything along this line the hard 
and fast rule must be that only good plays 
can be considered. They must be whole- 
some, to say the least; but we try to choose 
as often as possible those that have an inspir- 
ational quality, those which are not ''mere- 
ly an exposure of facts, but a revelation of 
truth." A few do not end happily, even 
have the deep note of tragedy, but because 
they have running through tKem what some 
one has called "the golden thread of truth", 
they are uplifting in the final impression they 
leave. And to such plays the pupils do re- 
spond. It is true, they do plead for happy 
endings, but they will accept tragedy if the 
appeal of the heroic is strong enough. 
But I must not forget that my subject is 
"What Can Young America Read?" To 
help guide them in their reading an attractive 
little booklet was gotten up for this particu- 
lar group of .students. In it are listed the 
following, modern books of fiction, biog- 
raphy, travel, drama and poetry; 
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The Bent Twig Canfield 
Alice Adams Tarkington 
The Magnilicent Amber- 
sons Tarkington 
Jeremy Walpole 
A Prelude to Adventure Walpole 
A Personal Record Conrad 
Lord Jim Conrad 
Typhoon Conrad 
Youth Conrad 
The Shadow Line Conrad 
Greenmantle Buchan 
The Path of the King Buchan 
A Salute to Adventurers Buchan 
The Gray Room Phillpots 
The Courage of the Com- 
monplace M. S. Andrews 
The Americanization of 
Edward Bok 
Richard Baldock Archibald Marshall 
Abbington Abbey Archibald Marshall 
The Actor-Manager Merrick 
A Man of the Agest Bachellor 
Hesper Hamlln Garland 
Stranded in Arcady Lynde 
The Threshold M. B. Cooke 
The Little Minister Barrle 
A Window in Thrums Barrie 
Tommy and Grizel Barrie 
Margaret Ogilvy Barrie 
Across the Mongolian 
Plains R. C. Andrews 
Green Mansions Hudson 
Walking Shadows Noyes 
Roosevelt's Letters to His 
Children 
Kim Kipling 
The Mutineers Hawes 
Spanish Dubloons Kenyon 
The Sword of Youth Allen 
In a Chinese Courtyard Cooper 
PLAYS 
Seven Short Plays Gregory 
Modern One-Act Plays Cohen 
Echoes of the War Barrie 
Half Hours Barrie 
A Kiss for Cinderella Barrie 
What Every Woman 
Knows Barrie 
Alice-Sit-by-the-Fire Barrie 
The Valiant Holworthy Hall 
(McClure's March, 1922) 
Three Pills in a Bottle Harvard "47" Work. 
shop 
Abraham Lincoln Drinkwaker 
Abraham Lincoln Dixon 
The Blue Bird Maeterlinck 
Sherwood Noyes 
In a Chinese Garden Wilcox 






Songs of Men 
The Spell of the Yukon 
Little Book of Modern 
Verse 






But a short time is taken at the regu- 
lar meetings of the club for comments on 
these. In this way interest is being stimu- 
lated and the fact that these reports are en- 
couraging shows, I most sincerely believe, a 
direct connection between this growing ap- 
preciation for good reading and the presen- 
tation of the good one-act play. The vivid 
impression made by the latter on the hearts 
and minds of our boys and girls is carried 
over and unconsciously, of course, is applied 
to other forms of literature. 
Our task is, indeed, a difficult one; but 
could we do our children a greater service 
than teaching them to love the great things 
in literature, and leading them to discover 
for themselves "that good books are indeed 




EDUCATION FOR STABILITY 
Progress in public elementary and high 
school education during the past few years 
has been characterized by a pronounced de- 
velopment of the technique of instruction, of 
the means of measuring human intelligence, 
of measuring school achievement, and the ad- 
justment of educational means and methods 
to the individual differences of children. 
We have defined with greater precision 
and in more practical terms the objectives of 
education both elementary and secondary. 
We have discerned in these objectives: In- 
formation, skill, health, habits and attitudes, 
ideals and interests. Unconsciously per- 
haps, we have emphasized those objectives 
that we could most easily attain—namely, 
information, skill, health and certain school 
habits. We have given less, in my opinion, 
too little, consciously directed effort to the 
formation of proper attitudes and ideals on 
the part of our young people. We have 
kept so close to our classrooms that we have 
not observed certain powerful and universal, 
disintegrating influences that are having a 
most telling effect on the rising generation. 
